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Abstract

The purpose of this study was to examine the relationship between school principal cultural
proficiency and transformational leadership. A purposeful sample of 166 school principals, employed
in school districts in the southeastern region of Texas, completed the Educator Cultural Proficiency
Insight Tool and the Successful School Leadership Survey. Using a culturally responsive leadership
framework, findings suggested that a positive relationship existed between cultural proficiency and
transformational leadership. Principals with high expectations for students, ownership and
responsibility for student learning outcomes, and recognized presence of racism were more likely to
exhibit transformational leadership behaviors creating implications for school districts around hiring
and capacity building towards working with diverse stakeholders.
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Introduction

The principal is described by Sturgis et al.
(2017) as a catalyst, influencing to prepare
students for a global society with
transformational leadership (Burns, 1978) and a
safe and responsive school where cultural
practices are acknowledged (Bond, 2017,
Madhlangobe & Gordon, 2012). Although there
is no intellectual difference in kids before they
begin formal schooling, research shows that
students of different cultural backgrounds
underachieve compared to their classmates,
further creating an "achievement gap"
(Cummins, 2015; Ford et al., 2008; Holihan,
2022; Jackson & Howard, 2014).

Culturally diverse students find it
challenging to connect when their cultural
practices are misunderstood, as a significant
number of these students drop out before
graduating (Gray-Nicolas & Miranda, 2020;
Riele, 2006). A student's socioeconomic status
and demographics will not be the only deciding
factors in their achievement especially if
immersed in effective instruction (Arneback &
Jamte, 2022; Spring, 2008). Within the scope of
culturally responsive leadership (CRL), studies
reveal the importance of developing and
analyzing culture and leadership as a dimension
of learning and academic achievement (Khalifa
et al., 2016; Ladson-Billings, 1995; Smith-
Maddox, 1998). As a result, the purpose of this
study was to examine the relationship between
school principal cultural proficiency and
transformational leadership.

Review of Literature

Cultural proficiency

Incorporating cultural proficiency as the
capacity for cultural responsiveness, educators
must reflect and consider cultural awareness
and diversity (CAD) (Buck, 2016; Cobanoglu,
2021; Gay, 2015; Welton et al., 2015).
Similarly, Siwatu (2011) examined preservice

teachers' cultural proficiency and found that
they were confident in their ability to teach.
However, they scored lower in culturally
responsive practices, where there was
discomfort in aligning their teaching to
understanding of culture and exposure to
student disparities.

Attitudes, beliefs, and expectations of
student learning (ABESL) refers to educators
wanting students to learn beyond their
potential, understanding their students and how
they express knowledge, and what student
interests can make learning fun (Miller, 2011).
Attitudes, beliefs, and expectations of student
learning are part of culturally responsive
caring, which Gay (2010) described as the most
effective in supporting students to learn within
a diverse environment. Other factors of ABESL
include motivating students to grow (Davis &
Mclntosh Allen, 2020), creating fun, yet
rigorous learning opportunities (Montgomery
& Rubin, 2022), and maintaining a positive
view towards diverse students (Abdulrahim &
Orosco, 2020). Cultural responsiveness is the
state of mind that educators possess when
addressing cultural interest and ABESL.

Educators who connect with diverse
students at a level that shares attitudes,
expectations, and behaviors engage in
ownership and responsibility (Gay, 2010).
These educators often treat students with
respect, as if they were their own children to
make them successful (Gray et al., 2022;
Steketee et al., 2021). Culturally responsive
educators showcase high responsibility for the
success and failure of their students (Davis &
Mclntosh Allen, 2020) while keeping students
accountable (Neri et al., 2019).

Diverse students who engage with
inclusive educators increase their achievement,
and vice-versa opposing views increase social
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deficiencies in those students (Whitford &
Emerson, 2019). Therefore, authentic
“recognition of racism” by educators is
essential because addressing bias within a
school district correlates to growth in
marginalized learners (Duncan, 2019; Verow,
2022). An educator who recognizes racism
prevents racial bias (Russell et al., 2019),
cultural racism (Nardi et al., 2020), and
preventing institutional racism (Elias &
Paradies, 2021).

Transformational leadership
Transformational leadership started with Burns
(1978), who set concepts of effective leadership
behaviors that are transformational in nature.
Burns (1978) deduced that leaders and their
followers influence each other to achieve
success and raise motivation. A
transformational leader reshapes culture by
increasing inspiration and setting direction
towards a shared goal (Allen et al., 2015;
Ibarra, 2008; Kitur et al., 2020; Raolina et al.,
2021; Sturgis et al., 2017; Suraya & Yunus,
2012).

School leaders who define a common
goal, create an instructional climate that builds
teacher capacity producing resilient
environments increasing job performance and
leading to improvement. (Chen & Yang, 2022;
Danbaba & Panshak, 2021; Mullen et al., 2021;
Raolina et al., 2021; Sebastian et al., 2016).

Principals that build capacity share
tasks and responsibilities while motivating
colleagues to work effectively and efficiently to
achieve goals. This leadership behavior is
crucial within campus culture as flexible
teachers can beat all obstacles (Mullen et al.,
2021). The principal’s ability to be competitive
and support teachers comes from setting policy
that is cognizant of diverse thinking in
developing effective schools especially
connected the ability to redesign the
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organization with the amount of trust the
teachers had on campus with their principal
(Coban et al., 2020; Khusni & Mahmudabh,
2020). Research elucidates a successful
redesign involving good relationships with
stakeholders, being ethical and building
towards instruction while choosing to work in
conditions that are collaborative (Liu, 2021;
Schrik & Akinyi-Wasonga, 2019).

Cultural proficiency and transformational
leadership

When defining CRL studies reveal the
importance of developing and analyzing
leadership as a dimension of cultural
responsiveness for the success of students
(Cardona, 2023; Gorski, 2016; Lewis Chiu et
al., 2017).

Leaders who connect with minoritized
youth, show pride in their community, and meet
their cultural needs become involved in
resolving inequities simply by acknowledging
cultural diversity (Hanson et al., 2020; Khalifa
et al., 2016; Madhlangobe & Gordon, 2012;
Trumbull & Pacheco, 2005). Miller (2020)
suggests leaders must recognize students'
diversity as an asset rather than a burden and
analyze the intersectionality of their race and
daily self-awareness.

Communities of students have been
targeted through injustices and can be
supported through the creation of school level
culturally responsive spaces (Lomotey, 2019).
found Principal leadership behaviors such as
(a) reflection and adjustment by correcting her
own biases, (b) using data-driven decision-
making to support the campus vision, (c)
cultivating diversity within her campus by
being an obstacle to oppression systems, and
(d) always prioritizing the needs of her diverse
parents and students helped build a culturally
responsive environment at school (DeMatthews
& Izquierdo, 2020; Madhlangobe & Gordon.
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2012. Principals who acknowledge students'
cultural needs are likely to have a greater
influence on their campus when they lead.

Theoretical Framework

Culturally responsive leadership incorporates
leadership philosophies, methods, and policies
that create inclusive learning environments for
students and families from marginalized
backgrounds (Khalifa et al., 2016). It was
initially framed from a lens of cultural
relevance (Ladson-Billings, 1994, 1995) and
culturally responsive pedagogy (Gay, 1994).

Culturally responsive leadership
requires that school principals understand and
emphasize high expectations for student
achievement (Johnson et al., 2011; Young,
2010), infusing into the curriculum the history,
principles, and cultural understanding of the
students’ lived experiences (Brown-Jeffy &
Cooper, 2011; Howard, 2001), cultivating the
social and political mindfulness (Hernandez et
al., 2013; Jackson, 2011), and creating
culturally aware leaders (Gorski, 2016; Lewis
Chiuetal., 2017).

Cultural responsiveness and school
leadership have merged into CRL as a
framework where leaders prioritize high
standards for student academic achievement,
demonstrate ethics, support instructional
strategies, and collaborate with all stakeholders
(Bottiani et al., 2018; Burns, 1978; Ylimaki &
Jacobson, 2011; Khalifa, 2020; Khalifa et al.,
2019). In addition, CRL emphasizes improving
educational outcomes and experiences for all
students, especially those historically
marginalized in the educational system
(Howard et al., 2019; Johnson & Fuller, 2014).

Method

Participants

The participants were 166 K-12 school
principals in a service region in Southeastern
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Texas. Most of the respondents were female
(69.3%), while the remaining were male
(30.7%). Of those, 35.5% were White, 34.9%
Hispanic, and 27.7% Black. The majority of
principals reported less than 10 years of
experience as a principal (83.1%), followed by
10-19 years (13.9%), 20-29 years (1.2%), and
30-39 years (1.8%). The mean administrative
experience was 6.3 years.

Instrumentation

Educator cultural proficiency insight tool.
The Educator Cultural Proficiency Insight Tool
(ECPIT) was developed to precisely measure
the cultural proficiency of educators based on
factors and characteristics (Miller, 2023). The
ECPIT consists of 31-items used to measure
four different factors of cultural proficiency: (a)
Cultural Awareness and Diversity (o = .878),
(b) Attitudes, Beliefs, and Expectations of
Student Learning (o = .784), (c) Ownership and
Responsibility (a = .715), and (d) Recognition
of Racism (o = .918). Participants were asked
to rate the degree to which they agreed with the
item practices using a 4-point Likert scale
(1=Strongly disagree; 6=Strongly Agree).
Higher scores indicate higher cultural
proficiency.

Successful school leadership survey. The
Successful School Leadership Survey (SSLS)
was developed to examine transformational
leadership behaviors (Leithwood et al., 2023).
The items selected measured four dimensions
of transformational leadership (a) setting the
direction, (b) developing people, (c)
redesigning the organization, and (d) improving
the instructional program. Participants were
asked the extent to which they, as school
leaders, engage in the practices with the
anchors reduced to a 4-point Likert scale
(1=Completely Disagree; 4=Completely
Agree). Higher scores indicate a higher
frequency of transformational behaviors of
leaders. The Cronbach's alpha reliability
coefficients ranged between .91-.94.
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Data Collection Procedures & Analysis
After IRB approval, the researcher obtained a
database of school principals in Southeastern
Texas, and emailed a link containing the two
electronic surveys and cover letter. The survey
responses were collected over a six-week time
frame. Upon completion of data collection, data
were uploaded to IBM SPSS. Research
questions were addressed using regression
analysis. To measure cultural proficiency, all
four independent variables were entered as a
block. A significance value of 0.05 was used to
determine statistical significance and adjusted-
R? was used to calculate effect size.

Findings

Principal’s ability to set directions

Findings indicated that a relationship existed
between cultural proficiency and a principal’s
ability to set directions, F(4,165) = 3.214,p =
.014, adjusted-R? = .051. Approximately 5.0%
of the variance in a principal’s ability to set
directions can be attributed to their level of
cultural proficiency. Only one of the four
cultural proficiency subscales, Attitudes,
Beliefs, and Expectations of Student Learning,
was found to have a statistically significant
positive relationship with a principal’s ability
to set directions (p < .05).

In other words, as a principal’s
attitudes, beliefs, and expectations of student
learning increase, so does their ability to set
directions.

Principal’s ability to develop people
Findings indicated that a relationship existed
between cultural proficiency and a principal’s
ability to develop people, F(4,165) = 4.563, p =
.002, adjusted-R? = .080. Only one of the four
cultural proficiency subscales, Attitudes,
Beliefs, and Expectations of Student Learning,
was found to have a statistically significant
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positive relationship with a principal’s ability
to develop people (p < .05).

In other words, as a principal’s
attitudes, beliefs, and expectations of student
learning increase, so does their ability to
develop people. Eight percent of the variance in
a principal’s ability to develop people can be
attributed to their level of cultural proficiency.

Principal’s ability to redesign the
organization

Findings indicated that a relationship existed
between cultural proficiency and a principal’s
ability to redesign the organization, F(4,165) =
4,793, p = .001, adjusted-R? = .084. Only two
of the four cultural proficiency subscales were
found to have a statistically significant positive
relationship with a principal’s ability to
redesign the organization, Attitudes, Beliefs,
and Expectations of Student Learning (p < .05)
and Recognition of Racism (p < .05).

In other words, as a principal’s
attitudes, beliefs, and expectations of student
learning and recognition of racism increase, so
does their ability to redesign the organization.
Approximately 9.0% of the variance in a
principal’s ability to redesign the organization
can be attributed to their attitudes, beliefs, and
expectations of student learning and
recognition of racism.

Principal’s ability to improve the
instructional program

Findings indicated that a relationship existed
between cultural proficiency and a principal’s
ability to improve the instructional program,
F(4,165) = 12.774, p < .001, adjusted-R? =
.222. Only two of the four cultural proficiency
subscales were found to have a statistically
significant positive relationship with a
principal’s ability to improve the instructional
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program, Attitudes, Beliefs, and Expectations of
Student Learning (p < .001) and Ownership
and Responsibility (p < .05).

In other words, as a principal’s
attitudes, beliefs, and expectations of student
learning and ownership and responsibility for
student learning outcomes increase, so does
their ability to improve the instructional
program. Approximately 22.0% of the variance
in a principal’s ability to improve the
instructional program can be attributed to their
attitudes, beliefs, and expectations of student
learning, and ownership and responsibility for
student learning outcomes.

Discussion

The findings of this study indicated that a
relationship existed between cultural
proficiency, principal's ABESL, and a
principal’s ability to set directions. These
results are similar to research that discusses the
importance of principals having a clear shared
vision for schools (Gurr et al., 2006;
Mombourquette, 2017).

The link in making schools successful is
for leaders to be student focused, collaborative,
and shared values. Principals that utilize data
for student-centered decisions create the
driving force of having high expectations for
students. The results are also consistent with
the findings by Brown et al. (2022) where a
relationship exists between cultural proficiency,
principal's ABESL, and a principal’s ability to
develop people. Leaders who are empathetic
listeners and view cultural diversity as a
strength in instruction created opportunities for
professional development. Supporting diversity
in this way further expounding on building
teacher capacity.

Study results also highlighted a
relationship between cultural proficiency,
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ABESL and recognition of racism, and a
principal’s ability to redesign the organization
similarly to research that found principals who
believed all students could learn were more
likely to engage in organizational redesign
efforts (DeMatthews & lzquierdo, 2020). As
part of any redesign effort, Verow (2022)
elucidates the need to engage educators in
conversations about racism, examine implicit
biases, and celebration of school diversity. The
principals who recognize the presence of
racism in their school are more likely to
address it.

Finally, a relationship exists between
cultural proficiency, ABESL and ownership
and responsibility, and a principal’s ability to
improve the instructional program. Similar
studies demonstrated that educators who took
ownership and responsibility for the
instructional program, rather than delegating
responsibility to others, were more effective at
improving student learning outcomes (Marks &
Printy, 2003; Schrik & Akinyi-Wasonga, 2019;
Villegas & Lucas, 2002).

The relationship between principals'
cultural proficiency and transformational
leadership supports an existing gap that has
previously been qualitatively demonstrated but
not quantified (Brazill & Ruff, 2022; Demery,
2022; Madhlangobe & Gordon, 2012; Magno
& Schiff, 2010; Wilson, 2022).

However, a relationship was not found
to exist between cultural awareness and
diversity and transformational leadership,
which is in direct conflict with Khalifa et al.
(2016), who claims it is a foundation of the
culturally responsive leadership framework.
One possible reason would be that school
principals often think of their success as a
whole, digging deep into individual cultural
awareness and diversity, and not as a campus
wide initiative.
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Implications

As a result of this study’s findings, implications
for superintendents and school principals
emerged.

It is important for school
superintendents to understand that a school
principal’s cultural proficiency can be used to
influence the principal's ability to carry on
effective transformational leadership because
this understanding can inform the selection and
development of effective leaders in the
education system.

This understanding can support
superintendents in the hiring process of
principals with a mindset of high beliefs and
ownership for student learning. A principal's
culturally responsive leadership allows them to
create school culture that thrives in student
ownership, supportive improvement and high
innovative expectation within the campuses.

Superintendents need to be aware that
principals who carry on culturally responsive
leadership practices will create high teacher
effectiveness, and sustainable school success.
When principals develop their ability to guide a
campus through a common goal, they can
create high expectations monitored around goal
attainment in benefit of students, and teachers.

It is imperative that superintendents
understand the magnitude of the relationship
between school principal cultural proficiency
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and transformational leadership for the success
of their school communities.

As school principals grow to understand
and value diversity, they contribute to the
growth and success of their school community.
In part, by creating equitable environments
where marginalized groups of staff and
students can be successful.

When principals have a high cultural
proficiency, they are more likely to engage
diverse stakeholders, grow positive
relationships and interactions with stakeholders
for the betterment of the school culture focused
on diversity and success.

Principals who are self-efficacious in
cultural responsiveness prioritize the
development of school-wide supportive
curriculum linked to personalized student
interest, and their lived experience.

They practice inclusive
acknowledgment and respect for all student
learners. They develop teacher capacity and
engage teachers in professional development to
address instructional strategies with improved
teacher job satisfaction and retention rates.

The understanding of the relationship
between a principal’s cultural proficiency and
transformational leadership is crucial for their
own success and influence in meeting the
vision and mission of their school.

Vol. 22, No 1 Spring 2025

AASA Journal of Scholarship and Practice



15

Author Biographies

Rogelio Cardona currently serves as a principal in Goose Creek Consolidated ISD, TX. He has been in
education for more than 12 years, serving as a campus administrator and teacher leader. His research is
grounded in the intersection of culturally responsive leadership and transformational behaviors.
E-mail: rcardona90@yahoo.com

Queinnise Miller is an assistant professor in the University of Houston, Clear Lake’s Department of
Educational Leadership and Policy Analysis. She has 20 years of educator experience, serving as a
teacher, motivational speaker, trainer, author, and educational leader. Her research focuses on school
culture, climate, and culturally responsive caring/pedagogy. E-mail: millerg@uhcl.edu

Antonio Corrales is the program director of the educational leadership doctoral program at the
University of Houston, Clear Lake’s College of Education. He has several years of experience in
providing leadership support to various departments in a variety of school districts serving in
administrative positions at the district and campus level. Corrales’ research focuses on school
turnaround, student achievement, and multicultural issues in education. E-mail: corrales@uhcl.edu

Michelle Peters is a professor of research and applied statistics and the department chair of educational
leadership and policy analysis for the University of Houston, Clear Lake’s Department of Education.
She has published research in the arena of classroom climate and collaborates on K-16 research studies
in STEM, teacher education, counseling, educational leadership, student success, and program
evaluation. E-mail: petersm@uhcl.edu

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice


mailto:rcardona90@yahoo.com
mailto:millerq@uhcl.edu
mailto:corrales@uhcl.edu

16

References

Allen, N., Grigshy, B., & Peters, M. L. (2015). Does leadership matter? Examining the
relationship among Transformational Leadership, school climate, and student achievement.
International Journal of Educational Leadership Preparation, 10(2), 1-22.

Abdulrahim, N. A., & Orosco, M. J. (2020). Culturally responsive mathematics teaching:
A research synthesis. The Urban Review, 52(1), 1-25.

Arneback, E., & Jamte, J. (2022). How to counteract racism in education—A typology of
teachers’ anti-racist actions. Race Ethnicity and Education, 25(2), 192-211.

Bond, V. L. (2017). Culturally responsive education in music education: A literature review.
Contributions to Music Education, 42(1), 153-180.

Bottiani, J. H., Larson, K. E., Debnam, K. J., Bischoff, C. M., & Bradshaw, C. P. (2018). Promoting
educators’ use of culturally responsive practices: A systematic review of in-service
interventions. Journal of Teacher Education, 69(4), 367-385.

Brazill, S., & Ruff, W. (2022). Using transformational leadership to create brave space in teaching
multicultural education. International Journal of Multicultural Education, 24(2), 114-131.

Brown, M., Altrichter, H., Shiyan, I., Rodriguez Conde, M. J., McNamara, G., Herzog-
Punzenberger, B., Vorobyeva, 1., Vangrando, V., Gardezi, S., O’Hara, J., Postlbauer, A.,
Milyaeva, D., Sergeevna, N., Fulterer, S., Gamazo Garcia, A., & Sanchez, L. (2022).
Challenges and opportunities for culturally responsive leadership in schools: Evidence from
Four European countries. Policy Futures in Education, 20(5), 580-607.

Brown-Jeffy, S., & Cooper, J. E. (2011). Toward a conceptual framework of culturally relevant
pedagogy: An overview of the conceptual and theoretical literature. Teacher Education
Quarterly, 38(1), 65-84.

Buck, B. (2016). Culturally responsive peace education: A case study at one urban Latino k-8
Catholic school. Journal of Catholic Education, 20(1), 32-55.

Burns, J. M. (1978). Leadership. Harper & Row.

Cardona, R. A. (2023). Examining the relationship between principal cultural proficiency and
leadership behaviors. (Doctoral dissertation, University of Houston-Clear Lake).

Chen, D., & Yang, X. (2022). "Talk the walk and walk the talk": Gearing toward a culturally
responsive leadership approach. The Asia-Pacific Education Researcher, 31(3), 285-295.

Coban, O., Ozdemir, N., & Bellibas, M. S. (2020). Trust in principals, leaders' focus on
instruction, teacher collaboration, and teacher self-efficacy: testing a multilevel
mediation model. Educational Management Administration & Leadership, 51(1), 95-115.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



17

Cobanoglu, N. (2021). The relationship between the transformational leadership, the cultural
intelligence of teachers and the skills of principals' diversity management. European Journal
of Educational Management, 4(1), 35-49.

Cummins, J. (2015). Language differences that influence reading development:
Instructional implications of alternative interpretations of the research evidence. In P.
Afflerbach (Ed.), Handbook of Individual Differences in Reading: Reader, text, and context
(pp. 241-262). Routledge.

DeMatthews, D. E., & Izquierdo, E. (2020). Supporting Mexican American immigrant
students on the border: A case study of culturally responsive leadership in a dual language
elementary school. Urban Education, 55(3), 362-393.

Demery, M. J. (2022). School Leadership in Culturally Responsive Pedagogy and Reading
Achievement: A Basic Qualitative Study (Doctoral dissertation, Capella University).

Danbaba, A. S., & Panshak, T. N. (2021). Educational leadership practices in secondary schools:
The role of principals in goal achievement. Sapientia Foundation Journal of Education,
Sciences and Gender Studies, 3(1), 191-200.

Davis, J., & Mcintosh Allen, K. (2020). Culturally responsive mentoring and instruction for middle
school black boys in STEM programs. Journal of African American Males in
Education, 11(2), 1-16.

Duncan, K. E. (2019). “They hate on me!” Black teachers interrupting their white
colleagues’ racism. Educational Studies, 55(2), 197-213.

Elias, A., & Paradies, Y. (2021). The costs of institutional racism and its ethical implications for
healthcare. Journal of Bioethical Inquiry, 18(1), 45-58.

Ford, D. Y., Grantham, T. C., & Whiting, G. W. (2008). Another look at the achievement gap:
Learning from the experiences of gifted Black students. Urban Education, 43(2), 216-239.

Gay, G. (1994). The essence of learning. Bloomington, IN: Kappa Delta Pi.

Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice
(2" ed.). New York, NY: Teachers’ College Press.

Gay, G. (2015). The what, why, and how of culturally responsive teaching: International mandates,
challenges, and opportunities. Multicultural Education Review, 7(3), 123-139.

Gorski, P. (2016). Rethinking the role of "culture” in educational equity: From cultural competence
to equity literacy. Multicultural Perspectives, 18(4), 221-226.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



18

Gray, D. L., Ali, J. N., McElveen, T. L., & Sealy, M. (2022). The cultural significance of “we-
ness”: Motivationally influential practices rooted in a scholarly agenda on Black
education. Educational Psychology Review, 34, 1985-2013.

Gray-Nicolas, N. M., & Miranda, C. P. (2020). Intersectional understandings of on-time high
school graduation and college readiness for traditionally marginalized high school students.
Journal of School Leadership, 30(5), 424-443.

Gurr, D., Drysdale, L., & Mulford, B. (2006). Models of successful principal
leadership. School Leadership and Management, 26(4), 371-395.

Hanson, S. J., Saunders, S., Aponte, A., Copeland, R., & Nettles, M. (2020). Diversity associated
with reductions in the achievement gap: Data mining the 2010-2011 New Jersey Assessment
of Skills and Knowledge (NJ ASK) (Research Report No. RR-20-12). Educational Testing
Service.

Hernandez, C. M., Morales, A. R., & Shroyer, M. G. (2013). The development of a model of
culturally responsive science and mathematics teaching. Cultural Studies of Science
Education, 8(4), 803-820.

Holihan, B. (2022). Culturally inclusive curriculum: Policy recommendations to
address racial academic achievement gaps in secondary education. Community Engagement
Student Work, 86(1), 1-41.

Howard, A., Gray, P., & Kew, K. (2019). Creating STEM Momentum: Culturally
relevant leadership and Hispanic girls in high school T-STEM programs in the Southwest
border region. School Leadership Review, 15(1), 1-27.

Howard, T. C. (2001). Telling their side of the story: African-American students'
perceptions of culturally relevant teaching. The Urban Review, 33(2), 131-149.

Ibarra, L. A. (2008). Transforming a school culture: Examining the Transformational Leadership
of successful principals (Doctoral dissertation, UC San Diego).

Jackson, T. O. (2011). Developing sociopolitical consciousness at Freedom Schools: Implications
for culturally responsive teacher preparation. Teaching Education, 22(3), 277-290.

Jackson, T. O., & Howard, T. C. (2014). The continuing legacy of freedom schools as sites of
possibility for equity and social justice for black students. Western Journal of Black Studies,
38(3), 155.

Johnson, J. F., Uline, C. L., & Perez, L. G. (2011). Expert noticing and principals of high-
performing urban schools. Journal of Education for Students Placed at Risk (JESPAR), 16(2),
122-136.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



19

Johnson, L., & Fuller, C. (2014). Culturally responsive leadership. New York, NY: Oxford
University Press.

Khalifa, M. (2020). Culturally responsive school leadership. Boston: Harvard Education Press.

Khalifa, M. A., Gooden, M. A., & Davis, J. E. (2016). Culturally responsive school leadership: A
synthesis of the literature. Review of Educational Research, 86(4), 1272-1311.

Khalifa, M. A., Khalil, D., Marsh, T. E., & Halloran, C. (2019). Toward an indigenous,
decolonizing school leadership: A literature review. Educational Administration Quarterly,
55(4), 571-614.

Khusni, W., & Mahmudah, F. N. (2020). The principal's managerial ability in
developing effective schools. International Journal of Educational Management and
Innovation, 1(2), 99-108.

Kitur, K., Choge, J., & Tanui, E. (2020). Relationship between principals' transformational
leadership style and secondary school students' academic performance in Kenya Certificate of
Secondary Education in Bomet County, Kenya. Universal Journal of Educational Research,
8(2), 402-409.

Ladson-Billings, G. (1994). Preparing teachers to successfully teach African American students.
Teaching Diverse Populations: Formulating a Knowledge Base, 51(3), 206-214.

Ladson-Billings, G. (1995). But that's just good teaching! The case for culturally relevant
pedagogy. Theory into Practice, 34(3), 159-165.

Leithwood, K., Sun, J., Schumacker, R., & Hua, C. (2023). Psychometric properties of the
successful school leadership survey. Journal of Educational Administration, 61(4), 385-404.

Lewis Chiu, C., Sayman, D., Carrero, K. M., Gibbon, T., Zolkoski, S. M., & Lusk, M. E. (2017).
Developing culturally competent preservice teachers. Multicultural Perspectives, 19(1), 47-
52.

Liu, P. (2021). Principals' transformational school leadership and collective teacher
efficacy in Chinese urban upper secondary schools. International Studies in
Educational Administration (Commonwealth Council for Educational
Administration & Management (CCEAM)), 49(2), 50-68.

Lomotey, K. (2019). Research on the leadership of Black women principals: Implications for Black
students. Educational Researcher, 48(6), 336-348.

Madhlangobe, L., & Gordon, S. P. (2012). Culturally responsive leadership in a diverse school: A
case study of a high school leader. NASSP Bulletin, 96(3), 177-202.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



20

Magno, C., & Schiff, M. (2010). Culturally responsive leadership: Best practice in integrating
immigrant students. Intercultural Education, 21(1), 87-91.

Marks, H. M., & Printy, S. M. (2003). Principal leadership and school performance: An
integration of transformational and instructional leadership. Educational Administration
Quarterly, 39(3), 370-397.

Miller, 1. A. (2020). Passing the mic: Toward culturally responsive out of school time
leadership. IJREE-International Journal for Research on Extended Education, 8(1), 11-12.

Miller, Q. (2011). Educator cultural proficiency insight tool: Construction and
validation of the measurement of cultural proficiency. (Doctoral dissertation, Prairie View A
& M University).

Miller, Q. (2023). Educator cultural proficiency insight tool: As we know better, we can
do better! Tapestry: Journal of Diversity, Equity, Inclusion, and Belonging in
Education, 1(1), 4.

Mombourquette, C. (2017). The Role of Vision in Effective School Leadership.
International Studies in Educational Administration (Commonwealth Council for
Educational Administration & Management (CCEAM)), 45(1), 19-36.

Montgomery, C., & Rubin, J. C. (2022). Effective writing pedagogy in Aotearoa New
Zealand’s bicultural context: A review of literature. Asia Pacific Journal of Education, 1-14.

Mullen, C. A., Shields, L. B., & Tienken, C. H. (2021). Developing teacher resilience and
resilient school cultures. Journal of Scholarship & Practice, 18(1), 8-24.

Nardi, D., Waite, R., Nowak, M., Hatcher, B., Hines-Martin, V., & Stacciarini, J. M. R.
(2020). Achieving health equity through eradicating structural racism in the United States: A
call to action for nursing leadership. Journal of Nursing Scholarship, 52(6), 696-704.

Neri, R. C., Lozano, M., & Gomez, L. M. (2019). (Re) framing resistance to culturally
relevant education as a multilevel learning problem. Review of Research in Education, 43(1),
197-226.

Raolina, H., Hariri, H., & Rini, R. (2021). Principal transformational and instructional
leadership styles to create effective schools: A literature review. Proceedings of the 2nd
International Conference on Progressive Education, ICOPE 2020, Indonesia, 1, 1-14.

Riele, K. T. (2006). Youth "at risk': Further marginalizing the marginalized? Journal of Education
Policy, 21(2), 129-145.

Russell, J. A., Brock, S., & Rudisill, M. E. (2019). Recognizing the impact of bias in faculty
recruitment, retention, and advancement processes. Kinesiology Review, 8(4), 291-295.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



21

Schrik, P., & Akinyi-Wasonga, T. (2019). The role of a school leader in academic outcomes:
Between self-efficacy and outcome expectations. Athens Journal of Education, 6(4), 291-
306.

Sebastian, J., Allensworth, E., & Huang, H. (2016). The role of teacher leadership in how
principals influence classroom instruction and student learning. American Journal of
Education, 123(1), 69-108.

Siwatu, K. O. (2011). Preservice teachers' culturally responsive teaching self-efficacy-forming
experiences: A mixed methods study. The Journal of Educational Research, 104(5), 360-3609.

Smith-Maddox, R. (1998). Defining culture as a dimension of academic achievement: Implications
for culturally responsive curriculum, instruction, and assessment. The Journal of Negro
Education, 67(3), 302-317.

Spring, J. (2008). The American school from the Puritans to No Child Left Behind (7th ed.).
Boston: McGraw Hill.

Steketee, A., Williams, M. T., Valencia, B. T., Printz, D., & Hooper, L. M. (2021). Racial and
language microaggressions in the school ecology. Perspectives on Psychological
Science, 16(5), 1075-1098.

Sturgis, K., Shiflett, B., & Tanner, T. (2017). Do Leaders' Experience and Concentration Area
Influence School Performance? Administrative Issues Journal: Connecting Education,
Practice, and Research, 7(1), 107-12

1.

Suraya, W., & Yunus, J. N. (2012). Principal leadership styles in high-academic
performance of selected secondary schools in Kelantan Darulnaim. International
Journal of Independent Research and Studies, 1(2), 57-67.

Trumbull, E., & Pacheco, M. (2005). Leading with diversity: Cultural competencies for teacher
preparation and professional development. Education Alliance at Brown University. Brown
Digital Repository. Brown University Library.

Verow, S. (2022). The area that continues to be unaddressed in public-schools:
Teacher bias in the EC-12 setting (Doctoral dissertation, University of Houston-Clear Lake).

Villegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking
the curriculum. Journal of Teacher Education, 53(1), 20-32.

Welton, A. D., Diem, S., & Holme, J. J. (2015). Color conscious, cultural blindness: Suburban
school districts and demographic change. Education and Urban Society, 47(6), 695-722.

Whitford, D. K., & Emerson, A. M. (2019). Empathy intervention to reduce implicit bias in pre-
service teachers. Psychological reports, 122(2), 670-688.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



22

Wilson, D. (2022). A Qualitative Case Study of Principal Supervisors’ Perceptions of Equity-
Based Instructional Leadership (Doctoral dissertation, Nova Southeastern University).

Ylimaki, R. M., & Jacobson, S. L. (2011). US and cross-national policies, practices, and
preparation: Comparative perspectives. Studies in Educational Leadership, 12, 1-16.

Young, E. (2010). Challenges to conceptualizing and actualizing culturally relevant pedagogy:
How viable is the theory in classroom practice? Journal of Teacher Education, 61(3), 248-
260.

Vol. 22, No 1 Spring 2025 AASA Journal of Scholarship and Practice



